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How can different language skills be put into practice in 
a blended learning programme? 

 

At Altissia, we launched our Blended Learning Masterclass to help foreign language instructors 
from all over the world familiarise themselves with the concepts of distance learning and 
blended learning.  

In this sixth webinar, we consider traditional foreign language skills and how and when to 
address them in a blended learning setting. As 
trainers, we are used to practising these skills in 
the classroom and sometimes even online as 
homework.  

Adapting all the skills to an online environment, 
however, might not always seem very 
straightforward. This initial observation led us to 
take a closer look at the most common skills 
and subskills of foreign language 
competence and the various ways we could 
practise them in each modality, with a 

particular focus on the online component.  

It is, however, important to keep our first rule of blended learning in mind: the online and 
face-to-face content of a blended learning course should always be LINKED and 
correlated.  

 Grammar: While not technically a skill, grammar is a hugely important part of linguistic 
competence. While the grammar drills of the past have mostly made way for 
contextualised, integrated grammar learning based on communicative tasks, its practice 
remains important for the acquisition process. It is quite straightforward to imagine 
practising grammar in an online setting, as the plethora of online grammar trainers you can 
find for many languages shows. These online activities (existing or “home-made”) can be 
used in two ways:  
 In a “traditional” teaching approach in which the grammatical structure in question is 

presented in class and then practised online, to practise, maybe even gamify it, or to 
observe it more in depth and anchor the structure. 

 In a “flipped classroom setting” where the learners would do the groundwork online, 
based for example on deductive exercises, videos or pages explaining the structure, 
allowing for time for clarification, exceptions and communicative practice in class.  
 

 Vocabulary: Just like grammar, vocabulary is an important part of language learning and 
also one that is directly linked to learning methodology and retention. Another thing the two 
have in common is, that they are usually based on context and communicative tasks. 
Vocabulary practice and exercises are activities that are well suited to autonomous (or 
even collaborative) online work, leaving more time for productive and interactive oral 
activities in class. Depending on the learner level, numerous activities can be imagined, 
from the creation of vocabulary flashcards, to vocabulary revision games, range 
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broadening activities such as synonyms, words from different registers or paraphrasing 
exercises.  

 Comprehension (oral & written): Moving comprehension activities online can be hugely 
beneficial for group dynamics, as it allows the learners to take the time they need to do the 
activity, without having to rush part of the group and making the other part of the group wait 
– as would typically happen in a classroom setting. It also enables trainers to potentially 
personalise the learning process by offering options in the source materials, or to offer 
differentiation or remediation activities. What is important, however, is to make the link to 
in-class activities very clear in order to encourage learners to actually do these activities. 
This can be done (as has been mentioned in previous webinars) for instance through using 
these activities as a basis for in-class work (debates, presentations, reactions, etc.) or as 
a record of sorts by the learners (creating a vocabulary list, writing a summary, etc.).  
 

 Oral production: This is typically a type of activity which we would rather do in class in 
order to be able to react and interact. This applies to both types of oral production identified 
in the CEFR: continuous oral production and oral interaction. While we absolutely agree 
that it is beneficial (and way more fun) to practise these skills in a face-to-face class, it is 
important to know that, if necessary, it is also possible to practise them in a remote online 
setting. Technology plays an important role here, but there are many tools (many of them 
free of charge) that allow learners to record themselves while producing a prepared 
continuous production, or recording a (spoken) chat with either their peers or native 
speakers on social networks or dedicated apps, either fully spontaneously or based on 
prompts provided by the trainer. This practice can be hugely beneficial for learners as they 
might not only feel less self-conscious than they would in class, but they also get to talk to 
a variety of people and even native speakers, allowing them not only to practise their 
linguistic skills, but also their methodological skills such as learning and communicative 
strategies for spontaneous speech (rephrasing, paraphrasing, asking to repeat, etc.). 
 

 Written production: Just like for oral production, the CEFR distinguishes between 
continuous written production and interactive written production. The latter actually has 
become quite exclusive to an online environment, with the decrease of letters and 
postcards that were initially described in the CEFR, leading to the new category of online 
interaction. It can be practised through informal messaging or chat tools or online 
transactions and collaboration. Monitoring these activities as a trainer can be slightly more 
challenging. In our webinar, we give some suggestions as to how this could be done. 
Written production can be done either in class or online, depending on whether you can 
or want to allow the use of dictionaries, spell-check, or even outside proofreading. Here 
too, we suggest some options as to how to this can be monitored.  

 

In this webinar we want to show that almost all skills (except for online interaction) can be 
practised in both environments, face-to-face and online. In the end it all comes down to time 
and technical means. Indeed, engaging in more receptive or silent activities, such as written 
production or grammar online, can lead to more speaking time in class if that is in accordance 
with our pedagogical objectives. Whatever you decide, don’t forget that it is crucial to show 
that both parts (online and face-to-face) of your blended course are connected. Finally, there 
is one more element that should influence your choice of medium for an activity: your 
personal preference as a trainerer! 
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What about you? Which skill is your favourite to teach in class? What would you rather 
have your learners do online? Do you have stories to tell? Please share them with us!  

 

 

Altissia specialises in the creation and implementation of language learning projects using new technologies. People 
are at the centre of everything we do. That is why we have made it our business to accompany communities and 
individuals and create a better language learning experience for all. We provide tools and services to measure and 
improve language skills. We work with each of our partners to make sure that every project is a success. We also 
work with trainers to help them bring out the best in their students. Visit our website www.altissia.org to find out 
more and follow us on LinkedIn, Facebook and Twitter to keep up to date with our latest news. 



 

 

 

 
 

 

 
 
 
 
 
 

 

 

 

 

 


